Behavior Problems in School Settings:
From Impairment to Intervention.

*Course Number: VV05.0134
*Instructor: Timothy L. Verduin, Ph.D., Clinical Assistant Professor, New York University
School of Medicine, NYU Child Study Center

*This course carries 4 points.
*There are no prerequisites to this class.

Course Description:
This course reviews typical children’s behavior problems in school settings and offers a
primer in evidence-based behavior management tools. The class addresses common
causes of disruptive behavior, such as Attention-Deficit/Hyperactivty Disorder (ADHD)
and related conditions. Students will be instructed in effective behavior management
strategies appropriate for settings, such as schools, camps, and sports programs.
Techniques will include selective attention, behavioral daily report cards, token
economies, and limit setting. The theoretical and research bases for these strategies will
be explored. Students will practice skills with live coaching from the instructor. One
required field trip to the NYU Child Study Center will allow students to view how these
tools are used in real life clinical settings. This course is of particular interest to those
considering careers in child psychology or psychiatry, pediatrics, or general or special
education, especially those seeking experience as student aides, camp counselors, or
Special Education Itinerant Teachers (SEITSs).

The class will meet twice weekly, 75-minute classes. Early classes will involve
predominantly lecture (60 minutes) and discussion (15 minutes). Later classes will
devote increasingly more time to live and prerecorded demonstrations of interventions, as
well as role-play and enactment of techniques in small, supervised groups.

Students will participate in a required field trip at the NYU Child Study Center (577 First
Avenue, 33" Street and First Avenue). Students will observe the NYU Child Study
Center’s weekly Parent Child Interaction Therapy team meeting, which will include live
observation of behavior management cases (upon consent of participating families). This
field trip will occur on a Tuesday evening from either 4:30-6:30 PM or 5:30-7:30 PM.
Due to space restrictions, these field trips will be scheduled in a staggered manner to
enable groups of 4 or fewer to attend on any given week.

One week following their scheduled visit, students will be required to write a response

paper illustrating:

a) Which behavioral strategies were demonstrated and/or discussed during the
consultations and team meeting,

b) How these approaches would be effectively folded into a behavior intervention plan
in an instructional setting, and

c) What challenges could be expected in adapting these skills.



Course Aims:
Knowledge
Risk factors for disruptive behavior in educational settings, including emotional and
behavioral disorders (e.g., ADHD, anxiety disorders);
Theoretical underpinnings of evidence-based behavior management tools, including
general learning theory (reinforcement, punishment) and social learning theory
(modeling, vicarious learning);
Research support for behavior management tools and packages; and
Educational system policies, procedures, and key players concerning children with
behavior problems.
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Use of selective attention programs for shaping behavior with positive attention;
Construction of behavior charts, such as a behavioral daily report card (DRC);

Construction of token economy and similar reward systems;
Use of clear rules, limits, and instructions;
Use of positive discipline tools, such as response cost and time out for mild negative
behavior (no physical interventions will be taught); and
Integration of the above skills into a comprehensive Behavior Intervention Plan

(BIP).

Course Syllabus:

Week and | Topic Readings (completed | Assignment Due
Lecture by class listed)
Number
1-1 Introduction: Why target Disruptive | None. None.
Classroom Behavior?
1-2 Disruptive Classroom Behaviors: Pfiffner, Chapter 1, None.
The What, Who, and Why, Part I. Webster-Stratton,
Reid, & Hammond,
2004.
2-1 Disruptive Classroom Behaviors: Kauffman & Wong, None.
The What, Who, and Why, Part I1. 1991; MTA
Cooperative Group,
1999.
2-2 Historical Background: “Wow, They | Hallahan & Mercer, None.
Used to Do What?!” 2002; Mayes &
Rafalovich, 2007.
3-1 The ABC’s of Behavior: Learning Akin-Little, Chapters | None.
Theory. 2 & 3; Querido,
Bearss, & Eyberg,
2002.
3-2 Social Learning Theory at School. Pfiffner, Chapter 2; ABC Worksheet.
McNeil et al., 1991.
4-1 Key Players on the School-Family Akin-Little, Chapter | None.




Team.

1; Couvillon, Bullock,
& Gable, 20009.

4-2 IEP, CSE, 504, etc.: Children with Pfiffner, Chapter 3; Social/Basic
Disruptive Behavior and the US Department of Learning Theory
Educational System. Education briefs. Worksheet.
5-1 Status Quo: Typical Reinforcement Akin-Little, Chapter | None.
and Punishment in Schools. 8; McKerchar &
Thompson, 2004.
5-2 The Coercive Cycle: How Good Akin-Little, Chapter | None.
Educators Get Caught in Bad 15; Patterson, 1976.
Patterns.
6-1 Evidence-Based Classroom Kaminski et al., 2008; | Coercive Cycle
Intervention Programs, Part . Mclintosh, Rizza, & Case Study
Bliss, 2000. Worksheet.
6-2 Evidence-Based Classroom Akin-Little, Chapter | None.
Intervention Programs, Part II. 9; Tiano & McNeil,
2006.
7-1 Assessing Disruptive Classroom Bagner, Boggs, & None.
Behavior: Evaluating Problems and Eyberg, 2010; Knock
Progress. & Kurtz, 2005.
7-2 Midterm Exam. None. None.
8-1 Selective Attention: Introduction and | Akin-Little, Chapter | None.
Theory. 12; Funderburk &
Eyberg, 19809.
8-2 Positive Attending, Part I: Basic Bell, Boggs, & None.
Skills. Eyberg, 2003.
9-1 Positive Attending, Part Il: Use in Akin-Little, Chapter | Selective
Groups. 10. Attention Plan
9-2 Active Ignoring. Hester, Hendrickson, | None.
& Gable, 2009;
Pfiffner, Chapter 4.
10-1 Conditional Limits & Clear DuPaul, 1991; Active Ignoring
Instructions. Roberts et al., 1978. Worksheet.
10-2 Classroom Rules and Limits; Filcheck, McNeil, & | None.
Hirschell, 2001.
11-1 Time Out from Positive Fabiano et al., 2004, None.
Reinforcement. Akin-Little, Chapter
16.
11-2 Response Cost and Other Kazdin, 1972; Tiano | Punishment
Punishments. et al., 2005. Worksheet.
12-1 The Daily Report Card, Part I. Atkenson & None.

Forehand, 1979;
Jurbergs, Palcic, &
Kelley, 2007.




12-2 The Daily Report Card, Part II. Akin-Little, Chapter Build-Your-Own

14; Kurtz, 2002. Daily Report Card.
13-1 Token Economies. Kazdin, 2000; None.

Filcheck & McNeil,

2004.
13-2 Putting It All Together: Designing Pfiffner, Chapter 5; None.

and Implementing a Comprehensive | Filcheck et al., 2004.
Behavior Intervention Plan; Part I:
Getting Underway.

Kurtz, 2008.; Warner, | DUE.
J., 2010.

14-1 Putting It All Together, Part I1: Kehle et al., 2000; None.
Troubleshooting and Evaluating; Pfiffner, Chapter 6;
14-2 Career Issues and Pathways. Verduin, Abikoff, & | FINAL PROJECT
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Examinations and Grades:

a) The Midterm Exam (20% of final grade) will cover the theoretical and research
material from the beginning of the course: Risk factors for behavior problems in
school settings; policies, procedures, and roles pertinent to children with disruptive
behaviors; research on behavior management systems; and basic general learning and
social learning theory concepts. It will be a combination of multiple choice, short
answer, and essay. This exam will be given in class at the end of the 7" week
(session 7-2).

b) In-class and take-home exercises (totaling 20% of final grade) will allow students to
demonstrate knowledge of skills taught. These exercises will be brief (1-2 pages) and
typically in worksheet format. In most cases, students will be required to complete
typical behavior management tools in the context of fictional case studies provided by
the instructor. In-class and take-home exercises will be discussed in class, turned in,
and graded. Take-home exercises will include:

1) ABC Model of Behavior Worksheet, due Session 3-2.

2) Social/Basic Learning Theory Worksheet, due Session 4-2
3) Coercive Cycle Case Study Worksheet, due Session 6-1
4) Selective Attention Plan, due Session 9-1

5) Active Ignoring Worksheet, due Session 10-1

6) Punishment Flowchart, due Session 11-2

7) Build-Your-Own Daily Report Card, due Session 12-2

¢) The Final Project (20%) will consist of a multimodal behavior intervention plan.
Students will tailor this plan to one of a choice of clinical vignettes provided by the
instructor. The plan will address identified problematic behaviors and will cover
multiple instructional contexts (e.g., different classroom activities and settings).

In addition to a comprehensive overview, the students will be required to construct
customized behavioral tools such as Daily Report Cards, Reward Lists, Token
Economy Schedules, Selective Attention Programs, Punishment Flowcharts, and
Setting Rules. These tools will be fully integrated into the behavior plan. The Final
Project will be due on the last day of class (Session 14-2)



d) The final exam (20%) will cover general principles of behavior management and

provide students with the opportunity to assess and troubleshoot mock behavior
intervention plans. It will be a combination of multiple choice, short answer
questions, and sample behavior management tools containing flaws that students must
identify and correct.

The remaining 20% of the grade will be a “class participation” assessment rubric:
Attendance (10%); and participation in class discussions, demonstrations, class trip,
and role plays (10%).



